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CHAPTER

We want our students to make alifelong commitment to reading
and writing. And se we begin by painstakingly caring about
the literacy landscape, and then we proceed to do the best
literacy teaching imaginable”

~SHELLEY HARWAYNE

?};e previous chapter describes how students’ deep
understanding of the characteristics of each genre can
grow out of inteyactivé read-aloid. This chapter {which
facuses on fiction genres) and the next (which focuses
on nonfiction genres) describe how you can work
toward very specific genre understandings hirough

short, explicit whole-group lessons at the beginning of

readers’ workshop, followed by a group share at the end
of the workshap.

The talk, noticings, and comparisons of carefully
selected texts that take place during interactive read-
aloud are the foundation for the enhanced knowledge
of specific elements of genre that students develop in

a strictured readers” workshop, (See Figure 15.1.)
The texts you and your studénts have shared during
interactive read-aloud become mentor texts for the
explicit minilessons presented in réaders’ and writers
wotkshop. These minilessons follow yowr inquiry-
based study, so that students can achieve even deeper
levels of understanding.

If students do not know much abour the charac-
teristics of a:genre, it’s best to begin by establishing
some broad understandings—for example, the differ-
ence between fiction and nonfiction. Most younger
students can already categorize texts as fiction or non-
fiction, but many have only vague understandings.
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Fiction vs. Nonfiction

Types of Texts
{Fiction and
Nenfiction)

‘Spetific
 Characteristics /-

of Fach /7
Genre

Figure 15.1 From

broad understandings
to specific.characteristics
of gentes

Some common misconceptions that persist even in
older age groups are:

m  Any text that could be true (for example, realis-
tic fiction) is nonfiction. Some students may

believe that just ebout anything printed is true.

u  Any text that contains facts is nonfiction even
if it includes fictional characters (the Magic
School Bus series, for example, which is a
hybrid text).

& Books about real people are always nonfiction.

It’s important to check on the specific andérstandings
your students have about genre. Can they differentiate
between fiction and nonfiction even when the lines are
blurred? This time is not wasted. It only takes a few
rninutes for students ta generate a simple chart like the
one in Figare 15.2 after reading, discussing, and label-
ing five or six good examples of fiction and nonfiction.

Once students have built some important global
understindings, they can begin to build a network of
understandings about more specific types of fiction
and nonfiction. While still sorting texts into fiction ot
nonfiction for example, they ¢an begin to distinguish
characteristics of biographical and other nonfiction
texts. Further, within biographical texts, they can begin
to distinguish between biography, autobiography, and
memoir, Within fiction, they can-distinguish between
realistic texts.and fantasy, itself divided into traditional
literature and modern fantasy, including science fic-
tion, All of this learning requires many experiences

= Has a beginning and an ending
= Has characters and & problem

#  Sometimes describes people and places that could
reatly exist (realistic fiction)

w  Sometimes describes people and places that could
have existed in the past (historical fiction)

s Sometimes describes people and places that could
not really exist (fantasy)

Fiction Nonfiction
& Notreal # Tells.about something real or true
= Tells a story & Gives factual information

w Cantell a story with facts
= Can tell a story of someone’s life (biography)

u Can describe how to do something or how
something works

s Can be written {o persuade the reader
= Can be written by people telling about their own lives

e Caninclude a variety of text featuresto
communicate information

Figurs 15.2 Characteristics of fiction-and nonfiction
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with texts over along period of time, svitis a good idea
to articulate the curriculum for learning about genre
over several years. As students grow more knowledge-
able, they caw appreciate the fine differences that exist
in the literature—for example, how to distinguish
authentic biographies, ﬁ'ctioim']_ized biagraphies, and
biographical fiction. Also, they learn to an'al}'ze and
write hvbrid texts that contain miore than one genre.

The Siructure of Genre Study

In Chapter 2 we outlined steps in a genre study: (1}

collecting a text set for a particular genre or subgenre;

{2} immersing students in the texts through interac-
tive réad-aloud (and providing more texts in book
clubs, guided reading, and independent reading); (3)
creating a list of characteristics of the-group of texts;
(4) co-constructing a working definition of the genre;
and (5} reading and revising the lists and definition,

Learning about genrg takes a long time, so you
repeat this process over and over across the grades as
you share more complex understandings. Generaily,
teachers in kindergarten and first grade select realistic
fiction, animal fantasy, différent forms of traditional
literature, and simple nonfiction texts on topics that
children have the background knowledge to under-
stand for specific studies. This does’t mean they
would not alse be exposed to a greater vaiiety of texts.
Young students may respond to stories about children
in times past but do not usually understand the com-
plexities of historical settings. As children move beyond
the first two years of school, their ability to understand
a wide range of genres and attend to more complex
themes and convepts expands rapidly. Be sure to evalu-
ate the age group’s ability to comprehend complex gen-
Tes such as high fantasy and science fiction. Historical
fiction and biography also make particular demands in
that some understanding of the social conditions and
perspectives of the period of history are necessary for
deep understanding.

Moststudents will not automatically categorize texts
and internalize the features of gene; they require instruc-
tion. Once the characteristics of genre are deeply known,
however, thy ey are an important aévantage tor the reader.

Keep your students in mind while collecting interesting
and engaging text sets—their ages and experience and
also their interests (but you can ereate new interests with
high-quality, inferesting texts). If a genre is relatively new
ar the students have not previously studied this genre,
they need clear, easy-to-understand examples.

As you immerse students in the genre through the
talk structures of interactive rend-aloud and fiterature
discussion, engage in intentional teaching. After your
students hear and discuss some clear examples. (there’s
noe set number, but four or five is about right} and list
features they notice, keep a clear understanding of the
clements of the genre in your own mind so you ¢an help
them create a simple working definition of the genre.

Youmay refurn to the genre daring the year, using
further examples, The teachers in your school may
decide to study a given genre every year or every other
year so that students have the opportunity to think
analytically about increasingly complex texts appropri-
ate to their age level. In Figare 15:3 you will see an
example of how you might begin to think about genreé
study across the grades, Kindergarten through Grade 8,
As you develop a plan across grades, consu]'t_your dis-
trict and state standards and think about the particular
needs and strengths of your students and school.
Remember the plan is not rigid like stone, but more
like clay that guides your broad thinking,

The Structure of Beaders'
Workshop

After you are confident students have a working defini-
tion of the genre, teach specific minilessons in readers’
workshop. You can address the noticings individually
or cluster them to study the varfous elements, Theres
no need to reread the mentor texts during the miniles-
son, because they will be very familiar, but they’re on
hand for students to remnember and revisit as needed.

The simplé organizational outline of readers” work-
shop in Figure 5.4 works for writers' workshap as well.
Since we have writter extensive descriptions of readers’
and writers’ warkshop elsewhere (see Fountas and Pin-
nell 2001, 2006), we will only summarize here.
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{Connection

Begin the workshop by making a conncction to previous

minilessons: In this way you help students link previous

principles to the new one that you teach. For example,

you might say {statements of the principle are in italics):

i “We hdve been thinking about, talking about,

and reading realistic fiction. Michael, can you
read the definition for us?” [Michael reads:|
“Last week we learnied that [reading from
chart] realistic fiction is.a story that is not trye
though it could really happen. It has characters,
a problem, and a solution.”

5]

“One thing you naticed was that in realistic
fiction the writer usually tells about the

setting, What is setting?” [Students respond]
“Readers think about the setting, or whew and
where the story takes place, to help them
ynderstand the story.”

“Let’s ook back at a few books we tead
together to think about iow the setting helps
readers understand the story”

Often you construct the minilesson principle with
your studénts, after looking at several examples. Some-
times you might begin with the principle on the chart
and talk about how it applies to your shared examples,
Ia either case, be sure to help your students understand
how the new principle they are learning relates to the
big ideas that define the genre.

books)
«  Procedural Texis

Potential Genre «  Fiction vs. Nanficiion »  Fiction v; Nonfiction = Fiction vs. Nonfiction
Studies int Each Grade | . Folkiales « Realistic Fiction »  Realistic fiction
Note: Within these genres, | +  poetry +  Folktales «  Animal Fantasy
students might be read- ~  Simple Expository + Folktales

ing many different forms Texts » Fairy Tales

of text (e.g., plays, series, (e.g. informational o Fables

chapter books, graphic books) e

texts, picture books, etc) . Procedural Texts ’ E:Pefff:*“{ Texts

as well gs different types . P g. : (u.g. informational
of fiction (e.g, mysteries, oetry tgxts)

adventure storias, horror, *  Procedural Texts
humor, etc.) and nonfic- »  Poetry (add in

tion (e.g., reports, fiterary specific types of
essays, fegture articles, poetey)

friterviews, etc,)

Other genres that = Reaiistic Fiction = Animal Fantasy +  Myths

students might be «  Animal Fantasy »  Fairy Tales «  Persuasive Texts
exposed to through »  Fairy Tales »  Narrative Nonfiction ¢ Narrative Nonfiction
’read«aieud or < Narrative Nonfiction = Simple Biographies
independent reading, ) o .

but not studied through «  Simple Exposftory Texts * Memoirs

inquiry (e.g. informational

Figure 15.3 Potential genre studies along the K-8 continuum
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Potential Genre »  Realistic Fictlon - Realistic Fiction « Realistic Fiction
Studies in Each Grade »  Folktales + Historical Fiction »  Historical Fiction
Note: Within these gen- +  Fajry Tales *  Folktales + Folktales
res, students might be « Fables * Fairy Tales + Legends, Epics,
reading many different . Myths . Fables Ballads
forms of text (e.g, | . Expository Texts < Myths = Myths
plays, series, chapter . . _
hooks, graphic texts, {e.q. u_jformfitlonat < Fantasy - Fa nta:?y |
picture books, elc.) as te'xts, mtejwsews) » Expository Texts : EXPOS,'tDW Texts
well as different types of | Biographies (e.g., informational (e.g. informational
fiction (e.g., mysteries, = Memoirs texts, feature articles, Fexts, feature articles,
adventure stories, hor- - Poetry (2dd in interviews, research interviews, research
ror, humor, etc.) and specific types of reports) reports, litefary
nonfiction (e.g., réports, poelry) » Blographies essays) _
literary essays, feature + Tests = Autobiographies *  Persuasive Texts
articles, interviews, atc) «  Memoirs > Biographies
SpgciaWpeS of fiction. «  Narrative Nonfiction » Autobiographies
read BCross genres: . Poetry (add in «  Memoairs
» Mysteries specific types of =  Narrative Nonfiction
*  Adventure Stories poetry) «  Poetry {add in specific
+ Animal Stories o Tests types of poetry)
+  Family, Friends, and =  Tests
School Stories Special types of fiction
» Graphic Texts read across genres: Special types and forms
+ Mysteries of fiction read across
< Adventure Stories genres:
= Animal Stories ° Mysterles
«  Family; Friends and «  Adventure Stories
Schaol Stories «  Animal Stories.
s+ Graphic Texts +  Family, Friends and
School Stories
«  Graphic Texts
Other genres that «  Narrative Nonfiction « Legends, Epics, «  Science Fiction
students might be »  Autobiographies Ballads - Hybrid Texts
exposed to through - Fantasy = Fantasy

read-aloud or
independent reading,
but not studied

Historical Fiction
Persuasive Texts

= Science Fiction
«  Persuasive Texts

Figure 15.3 Polential gerre studies along the K-8 continuum (cent)

continues
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Potential Genre «  Realistic Fiction .

studies in Fach Grade |« Historical Fiction .
Note: Within these « Legends, Epics, .
genres, studernis might Ballads

be reading man .

different firms gf text © Myths )
(e.q., plays, series, «  Fantasy .
chapter books, graphic »  Science Figtion .
texts, picture books, +  Expository Texts .

eic,) as well as different
types of fiction (e.q.,
mysleries, adveniure
starfes, horror, humot,
etc.) and nonfiction
(e.q., reports, literary

(e.g. informational
texts, feature-articles,
interviews, research
reports, literary
essays, speeches)

' « Biographies .

{vessays‘, featiure articles, . Autobiographies .
interviews, efc.)

»  Memoirs .

« Narrative Nonfiction .

»  Persuasive Texts .

i Hybrid Texts .

»  Poelry (add in spedific >

types of poetry)
o Tests .

Special types and forms
of fiction read across

Realistic Fiction
Historical Fction
Legends, Epics,
Ballads

Myths.

Fantasy

Science Fiction
Expository Texts
{e.g. informational
texts, feature articles,
interviews, research
reports, literary
essays, speeches)
Bicgraphies
Autobiographies
Meamoiss

Narrative Nonfiction
Persuasive Texis
Hybrid Texts

Poetry (add in specific
types of poetry)
Tests

Special types and forms
of fiction read across

Realistic Fiction

Historical Fiction

Legends, Epics,
Ballads

Myths

Fantasy

Science Fiction
Expository Texts

(e.g. informaticnal
texts, feature articles,
interviews,research
reports, literary
essays, speeches)

Biographies
Autobiographies
Memoirs

Narrative Nonfiction
Persuasive Taxts
Hybrid Texts

Poetry (add in specific
types of poetry)
Tests

Special types and forms
of fiction read across

to through read-aloud
or independent reading,
but not studied

across alt genres.

across all genires.

genres. genres: gernres:
+  Adventure Stories «  Adventure Stories - Adventure Stories
.+ Mysteries «  Mysteries «  Mysteries
«  Satire/Parodies = Satire/Parodies « Satire/Parodiés
« Graphic Texts «  Graphic Texis = Graphic Texts
Other genyes that stu- «  Students should be «  Students should be «  Students should be
dents might be exposed reading independently reading independently reading independently

across all genres,

Figura 15,3 Potential genre studies along the K-8 continuum (cont)
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Connection

Minilesson

Ectablish Context

State the Principle

Refer to Examples
{Mentor Texts, Charts,
Siudent or Teacher
Writing)

Have & Try
(When Applicable)

. Teacher helps students link previous minilessen princples to
the new one that will be taught.

. Students understand how the learning relates to the big ideas.

«  As an inquiry approach, siidents think and talk about the
examples and co-construct the principle.

- Principle stated in dlear, explicit, and concise tanguage.

«  Prindple tells what readers or writers do and why.

. Teacher demonstrates and maodels with high-quality text
examples to help students understand the principle.

. Discussion fosters a shared tanguage.
. Students suggest examples and share noticings.

. Students know how the examples are helping them as
readers/writers.

. Students quickly try out the principle in the whole-group
setting, offen with a partner o in threes.

. Students actively process the new information with suppart.

« Directly related to what readers and writers need to be able
to think about independently during the workshop,

Application

(-

Figure 15,4 Structure.of readers’ or writers’ workshon

Group Share

Apply New Learning
on Own

Confer with Teacher

« Students apply what they have learned in the minilessen o
their ovin reading or wiiting if applicable.

. Teacher hoids briefindividual conferences to support the
students’ reading and writing and make a feaching paint.

«  Teacher may reinforce miniiesson principle with individuals.
. Teacher may assess the reading or writing of individuals.

« Teacher may link principle to guided reading-or boalk club
discussions (ar guided writing lessons).

Extend Learning

. Students share new learning with the whole group.

. Students extend learning through sharing mare examples
and insights,

. Teacher expands learning through building on student examples.

. Teacher gairis feedback on student iearning.

«  The group evaluates how today's workshop went,

ik
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Minilesson

The minilesson includes the statement of a principle,
some examples, and sometimes “having a try” Invilve
students in the inquiry process so they construct their
knowledge, ar you may sometimes include teacher-led
demenstrations and modeling. Your approach may
depend on the particular principle.

Take an inquiry stance in your language and how
you approach the principle. According to Ray, an
mquiry stance “repositions the carriculum as an out-
come of Instruction rather than the starting point”
(2006). Together, you and your students derive the
principle based on the previous study of clear examples
of genre or craft. The inquiry stance is active and excit-
ing. You learn as much as your students as you think
alongside them, and the students get inside the under-
standings because they construct them for themselves,

As an-alternative, you might tell the students the
principie in clear terms and then invite them to offer
examples to help them understand it. This approach
is most effective if you have previously immersed the
students in the genre and they have clear examples as
a reference. The goals of the minilesson arc listed in
Figure 15.5.

When you teach minilessons, think about what you
want your students to learn how to do as readers—the
systems of strategic actions you want them to be able to
use. Think about how they will use what they learn on
their own, To select and plan minilessons, draw on your
assessment and observation of student behaviors, and
consuit district and/or state standards and guidelines.
What de students already know? What do they need to
know? What examples will they need to access? How
much demonstration will be needed? The characteris-
tics of effective minifessons are listed in Figure 15,6,

Stating the Principle

State the principle in explicit language. A minilesson
in readers’ worksh op may focus on an important prin-
ciple related to processing texts or thinking beyond and
about texts. The twelve systems of strategic actions
described In Chapter 5 are the foundation for mini-
lessons throughout grades K-8, The Continuum of
Literacy Learning includes specific descriptions of

246 Genre Study

curriculum goals for minilessons based on your assess-
ment of student needs.

Miriilessons in a genre study generally require stu-
dents to think beyond and about the texts they are
hearing read or are readinig independently. Specifically,
they prompt students to think and talk about examples
in a way that helps them notice and analyze the char-
acteristics related to the gebre.

Begin with an introductory lesson that builds on
the definition the students have helped create. You
might prepare for the lesson by asking all your students
to select a book in the genre for their independent
redding. Although students should not choose books
by level, 2 good variety of texts at a range of difficulty
levels needs to be available in the classroom library.
Display the books face front in labeled tabs or baskets
to help students quickly find books they like in a vari-
ety of genres.

Referring to Known Examples

Ina genre study, the same mentortexts can be used for
both reading minilessons and writing minilessons.
Mentor texts notonly make your teaching efficient but
also provide the coherence that makes instraction
more meaningful for students. You can return to men-
tor texts that students know well many times to help
them understand the characteristics of texts in.a par-
ticular genre. The texts need not be reread, Students
will remember a text because they have had the oppor-
tunity to discuss it and lst features they noticed. Revisit
parts of the text as needed.

¥ Teach readers how to think in 2 new way about
fexts.

2 Help students use mentor texts they ktiow well so
that they can learn from and refer 1o the examples,

= Make new understandings explicit and
accessible so readers can retrieve thern when
needed,

Figure 15.5 Minilesson goals




Have a clear purpose.

or Readers iorderta )

understandings and gain the bigger ideas.

curricelum?)

Engage readers’ thinking from beginning to end.

Help students become better readers and writers,

Use. clear fanguage that gets young readers (K-2) to think about an important idea as they start reading (2.9,
Think about the problem in the story or Think about why the authior s telling about this topic).

Use dear language that refers to what readers do and why (grades 3-8), (e.qg. Readers _____sothat_____

Include a stateinent of the principle and examples from shared tests.

Help students understand what they are learning how to do and how it helps them as readers (and writers),
Use high-quality mentor texis, teacher or student wriling, graphic organizers, and charts everyone can see.
Are grouped and sequenced according to cancepts so that students build one understanding onthe next.
Develop related understandings over several days so that students make cornedtions and develop deep

Are relevant to the needs of readers. (What will be helpful to most readers and also mest the demands of the

Are brief, concise, and to the point (about five to ten minutes).
Are well-paced to engage and hold students” interest.

Stay focused on.a single idea (no digressions that waste time, divert attention, or confuse).
Foster community through the development of a shared language.

Figure 15.6 The characteristics of effective minilessans

Carry genrestudy over intowriters’ workshop osing
the simie examples. If stadents are writing memair, for
example, the authors of the examples they revisit will
become professional meritors. The same is true of biog-
raphy, autobiography, expository texts, and shoxt fiction.

g

Learning is helped along if students have a.chance to
apply the principle during the minilesson or immedi-
atelvafter it, whether as a whole group, in asmall group,
orwith a partner, This sctivity is directly related to what
readers and writers need to be able to do mndependently
in the workshop. Having a try might involve:
Reading, Students and teacher talk shout the
characteristics in one or two Mentor texts.
Then the stadents turn and discuss with a
partnes the characteristics in another example
or i their independent reading,

Writing: After noticing 2 genre characteristic
with the téacher, students select a writer’s
notchaok entry, give it a try, and explainto a
partner what they did.
The time spent having a try is brief. The teacher observes
in order to gather information on how wel] students
understand the minilesson principle and veinforees it.

Application

Immediately following the minilesson, students apply
what they have learned to their own reading or writing,
if that is-appropriate. They are accountable for trying
out neéw thinking because they know they will be
expected to discuss the principle again during the shar-
Fhink abowt
the setting and why it is important.” “Choose a charac-

'

ing session, The charge can be anything:'

ter and he prepared to share how the writer hielped vou
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he -

know what that character was like” “Think about an
important decision the subject-of your biography made
and be prepared to talk about it” At the end of the
minilesson, for example, you might say:

& Reading, “While you are reading today, notice
what the writing is like o you can identify the
genre [nonfiction book, biography, fantasy,
realistic fiction, other]. Be prepared to share
whiat you noticed during group share.”

2]

Writing. “While you are writing today, you
may want to use the examples of |biography,
memoir, short fiction] to help you think
about what fo write or how to write it. Share
vour thinking with us in group share”

The examples above are just suggestions. There are
many ways to foster student thinking based on the par-
ticular genre béing studied.

Students then begia reading or writing independ-
ently. Typically, the room is completely silenit except for
the fow-voiced conferences you have with individual
students or the small-group work you do in guided

reading ar writing or fiterature discussion. Independent.

work inchides:

g Reading. Students silently read a book of theiz
owh choosing. Students do not choose books
by level but according to their interests. They
may be asked to choose a book in a particular
genre following the study and are expected to
read a specific number of books in a variety of
genres during the year. They might also write
about their reading once a week in a reader’s
notebook. {The routines of readers’ workshop,
as well ‘as how to get started in the first twenty
days of the school year, are described in Foun-
tas and Pinnel] 2001.)

@ Writing. Students work on their own pieces.
The writing may involve any aspect of the
writing process, including writing in the
writer's notebook {planting seeds); getting
thoughts down on paper (writing a discovery
draft), revising, editing, and producing a final
draft that may be published in some way. (The
routines of writers’ workshop are described in
Fountas and Pinnell 2001, 2006.)
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While students are working independently in read-

ers’ workshop, you might:

1. Confer with individual students regarding
their readinig or their writing about reading,

2. Bring small groups of students together for
guided reading. (Guided reading as it
contributes to genre study is described in
Chapter 19.)

3. Bring small groups of students together for
literature-discussion, ofien called book clubs.,
(The role of hook clubs in genre study-is
described in Chapter 14.)

in the earliest grades (K—1) you might have students
rotate to literacy centers for work with words, listening
to a book, responding to books with art, or other
engaging, meaningful independent activities.

Group Share

For a brief period at the end of the workshop, students
have the opportunity to share their learning with-the
entire group. During this time they expand and
deepen their understanding of the minilesson princi-
ple. This sharing period is more than students’ coming
prepared.te say something; you actively teach, con-
necting their examples to the minilesson principle.
Sharing approaches vary. For example, you can:

& Have students sit in a circle and some students
share their thinking with the entire group.

% Have each student share one brief thought
(“popcorn”) around the circle;

Have students talk first in pairs or threes and
then gather a few comments for the larger
grovp.

Sharing at the end of readérs’ workshop takes only

a few minutes and is very valuable. Students’ observa-
tional powers are sharpened because they know they
are expected to share with the group, They benefit from
the thoughts of their peers. Reinforce the minilesson
principle with students’ own examples and at the same
time quickly assess student wnderstanding. Sharing
provides you with immediate feedback on the effec-
tiveness of the minilesson:




By sharing during a genre study, students learn

fram one another. For example:
Reading, Stadents can share with a partoer what
they noticed about the features of the genre in
the books thev are reading. Atter fhis bricf
“huzzs some students can share comments with
the entire group. Or students can go around the
cirele and guickly share features.they have
noticed in the books they are reading.
Wriring. Students can share how they used a
mentor text 1o help them craft their writing,
Or they cancshare how they wsed what they
know about a genre to help them write ina -
gerre,

There are nyany othér ways stwdents can share their
understandings. Readers /writers” workshop. provides
3 predictable and productive series of opportunities
that suppaet students in learning the specifics of read-

ing and writing.

When intraducing gente study i readers’ workshap,
keep in mind the dose relationship between your
intentional teaching in interactive read-aloud and the
minilessons and group shares that take place in the
warkshop. Together, they provide the powerful teach-
ing thut helps your students not only comprehend texts
deeply but also tallk and write about them analytically.
These goals will not be accomplished by dipping ran-
dopily into a genre or literary clement, Genre study
needs to be systematic, well planned, and connected.
Ideally, with colleagues in your school; construct a ten-
lative genre study curriculum map across a grade level
and if possible acruss several grades (see examples in
Figures 15.7, 15.8, and 15.9). Students need tt:) fearn
that texts employ a predictable, consistent set of codes
that make upthe genres and their elements and char-
acterisiics. They need 1o become familiar with a wide
range of genres. They also need 1o study genves with
lexts that hegome miore complex across the grades.
Plan conceptual units that help students build strong
understandings, one upon the other, in each genre.

Moving from interactive read-aloud to a readery’
workshiop enables vou to establish a foundation through
inguiry and also to ensure that students have clear exam-
ples as anchars, As you teach, bring these specific exam-
ples back to mind talong with previous discussions,

characteristics, and definitions) to ground your points.
{See Figure 15.10.)

Lels walk through the process of moving from interic-
tive rend-aloud to a readers’ workshop during genie
study and look specifically at how minilessons and
aroup share supports the process, Figure 15.9 provides
a snapshot of a three week genre study in the month of
Octeber in a fifth-grade classroom. You will alse want
to glance back at Figure 15.8, an example of a fifth grade
curriculum map, 1o $ee how this realistic fiction genre
study relates to other genre studies acvoss the school
vear. This genre study and the ones that follow in this
chapter help students to see a relationslip among genres.
This examiple is not a rigid path reguiving that one thing
be done before another, Rather, think through the rela-
tionships yourself and help students build the map of
genres in their own heads. The three-week examiple of 2
senre studyis only one example of a way o teacher might
approach the study of realistic fiction: Genre studies
usually Jast about two to four weeks. Decide what your
students need and think about what literary elements
you will revisit or focus-on in subsequent genre studies.
Thinking through these points will help you determine
how long to spend on a given geare.

11 the three-week example (Figure 15.9), Matt beding
the genre study of realistic fiction by immersinig his fifth
grade students in realistic fiction picture books {using
picture books quickly builds a repertoire of shared texts)
during interactive read-aloud. Notice that Matt does not
incorporate genre study into his reading minilessons and
group sharein the first week. However, he has made sure
realistic fiction books are available at a range of Jevels in
his classroom library. As students discuss the genre in
interactive read-aloud, becoming mare familiar with the
elements of realistic fiction, Matt introduoces book club
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Immerse students in both
nonfiction and fiction texts
during interactive read-aloud.
Give book talks on a varjety
of fiction and nonfiction texts,

Create list of characteristics
defining difference between
fiction and nonfiction.

Co-construct a defmition for
fiction and nonfiction 1o
distinguish between the two.

Teach a series of minilessons
focusing on how readers can
tell they are reading fiction or
nonfiction and have students
try classifying their own
reading,

Students choose from a
variety of genres available in
the classroom library for
independent reading 1o apply
their learning.

Immeérse students in realistic
fiction during interactive
read-aloud. Give book talks
on realistic fiction at a range
of reading levels for inde-
pendent reading.

Create a list of characteristics
defining realistic fiction.

Co-construct a definition of
realistic fiction,

Read and revise definition.

Teach a series of minilessons
on one or twa of the defining
elements of realistic fiction.
For example:

= Characters

= Setting

» Problem resolution

¢ Themes and messages

* Perspective

¢+ {lustrationis

Students choose from a
variety of genres available in

the classroom library for
independent reading to apply

Month .-September B October
Time spent 2 vieeks 4 weeks 2 weeks
Genre Minf Study: Realistic Fiction Author, Hustrator,
Study Fiction vs. Nonfiction or Craft Study
Process Collect & variety of fiction Collect a text set of realistic Aufhor, Hustrator,

and nonfiction texts. fiction texts (including picture ot-Craft Study:

' books, plays, short stories Collect & text set of books
and short chapter books), that represents the category
you plan to study.

Immerse students in this text
set during interactive read-
aloud. Give book talks on
realistic fiction at a range of
reading levels for
independent reading.

Teach miniléssons on
principles related to the
study. For example:

¢« Literary elements

* Analyzing the author's or
ilustrator’s craft

* Themes and messages
Aross texts

*  Making connections
across texts by the same
author or llustrator

Help students notice the
genres of the texts,

Students choose from a
variety of genres available in
the classroom library for
independent reading to apply
their learning.

e 2T i L

their [earning.

Figure 15,7 Sample curriculum map for genre study, grade 2 e

250 Genpe Study




that are clesrly expository texts, not biography,
how-ta, ar narrative nanfiction.

Immierse studants in this genre through
interactive read-aloud. Give book talks an
expository texts at a range of réading levels for
independent reading.

Create a list of characteristics defining
expository nonfiction.

Co-construct a definition of expository
nonfiction.

Read and revise defipition.

Teach a series of minilessons on one or two of

the defining elements of expositary nonfiction,

For example:

. information intext

«  Text struciure

= Bigideas

+ Tone, voice, and perspective

v Text features

studénts choose from a variety of genres

avaifable in the classroom library for
independent reading to apply their learning.

Collect a text set of books that represents the
catagory you plan o study

immerse students in the text sef during
interactive read-aloud. Give book talks ata
range of reading levels for independent
reading,

Tedch minilessons on subjects related to the

‘study. For example:

= Literary elements
= Analyzing the author's or lustrator’s craft
= Thémes and messages across texts

= Making connections across texts by the
same author or llustrator

Help students notice the genres of the texts.
Students choose from a variety of genres

avallable in the dassroom libragy for
independent reading to apply their learing.

Month Nevember

Time speﬁt 3 weeks ¥ week

Genre Expository Texis Author, Hlustrater, or Craft Study
Study

Process Collect four or five nonfiction read-aloud titles Author, Hlustrator, or Craft Study:

Figure 15.7 Sample curricutum map for genre stady, grade 2 (cont.)

continues
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Immerse students in animal fantasy using this
text set during intevactive read-aloud. Give
boak talks on animal fantasy texts at a range of
reading levels for independent reading.

Create a list of charatteristics-defining animal
fantasy.

Co-construct a definition of fantasy, (You can
choose if you want to specify-animal fantasy).

Read and revise definition,

Teach a series of minilessons on one or two
of the défining elements of animal fantasy.
For example:

[

®

Characters

Setting

Problem resolution.
Lesson/Message
Perspective
lilustrations

Common motifs/elements of fantasy

Students choose from a variety of genres
available in the dassroom library for
independent reading to apply their learning.

Month December
" Time spet 3 weeaks 1-2 weeks
Genre Animal Fantasy Auther, Hiustrator, or Craft Study
Study
Process Collect a text set of animal fantasy texts, Author, lllusirator, or Crafé Study:

Collect a text set of books that represents the
category you plan to study,

lmmerse students in the text set during
interactive read-aloud. Give book talks at a
range of reading levels for independent
reading.

Teach minilessons on subjects related to the
study. For example:

« Literary elements

= Analyzing the author’s or illustrator’s craft

* Themes and messages across texts

= Making connections across texts by the
same author or illustrator

Help students notice the genres of the texts.

Siudents choose from a variety of genres
available in the classroom library for
independent reading to apply their learning.

Figure 15.7 Sample curriculum-map for genre study, grade 2 (ront)
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ffonth Ianvary

Time spent . 'I—z'waeks 2-3 waeks i-2 weekﬁ

Genre Authoy, Hlosivator, Procedural Texts Author, Hiustrator, or
Study or Craft Study {How-to-Boaks) Craft Study

Process Author. flustrator. or Craft Coflect a texi set of Author, flustrator, or Craft

Study: Collect a text set of
books that represents the
category you plan to study.

fmmnerse students in the text
set during interactive read-
aloud. Give boolc tatks at a
range of levels for
independent reading.

Teach minilessons on
subjects refated to the study.
For example:

< Literary elements

+  Analyzing the author’s
eraft

= Themes and messages
atross texts

= Making connections across
texts by the same.author

Help students notice the
genres of the taxts.

Students choose froma
variety of genres available in
the classroom library for
independent reading to apply
their learnitig.

procedural or “how-{o” texis.

fmmerse students in
procedural texts during.
interactive read-aloud. Give
book talks at a range of levels
for independent reading.

Create a list of characteristics

defining procedurai fexis,

Co-construct a defintion of
procedural (how-to) taxts.

Read and revise definition.

Teach a series of minilessons
onsome of the elemients or
demands of procedural texts,
For example;

< Cathering information

»  Considering the
significance of each step
in a complex process

« Understanding the
conventions inwhich
instructions are writien

+  Analyzing the logic of fext
or aritiquing it for errors

Students choose from a
variety of genres available in
the classroom Hbrary for
independent reading to apply
their learning.

Study: Collect a text set of
books that represents thé
category you plan to study.

Imimerse students in the text
set during interactive read-
aloud. Give book talks ata
range of levels for
independent reading.

Teach minilessons on
subjects related to the study.
For example;

s Literary elements

< Analyzing the author's or
Hlustrator’s ¢raft

~« Themes and messages

across texts

+  Making connections
across texts by the same
author or fliustrator

Help students notice the
genres of the fexts.

Students choose from a
variety of genres available in
the classroom library for
independent reading to apply
their learning.

Figure 15.7 Sample curriculum miap for genre study, grade 2 (cont) continues
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Mgnih'

é—z weeks

Collect a text set of books that represent the
category you plan to study.

Immerse students in the text set during
interaciive read-aloud. Give book talks at a
range of reading levels for independent
reading.

Teach minilessons on subjects related to the
study. For example:

= Literary elements

«  Analyzing the author's or illustrator’s craft

» Themes and messages across texts

< Making connediions across texts by the
sarne author or illustrator

Help students rotice the genres of the texts,

Students choose from a variety of genres
available irs the classroom library for
independent reading to apply their learnin -3

Titme spent 3-4 weeks

Genre Author, HHustrator, or Craft Study Folktales and Fairy Tales

Study (You may want to focus on a couple of types of
folktales only and follow with fables.)

Process Author, Hlustrator, or Craft Study: * Beast Tales

= Curnulative Tales

* Pourquoi Tales

« Trickster Tales

= Noodlehead Tales

* Realistic Tales

= Tall Tales

Collect 2 textset of folktales, (At this grade
level, it is not necessary to make a distinction
between folktales and fairy tales as they are
both forms of folktales, and the main goal is
for students to begin to understand how

traditional literature is different from the other
genres they have read.)

Immerse students in fofldales during interactive
read-aloud. Give book talks on different
folktales and fairy tales at a range of reading
levels for independent reading.

Create a list of characteristics defining folktales,
Co-construct a definition of folktales.
Read and revise definition.

Teach a series of minilessons on one or two of
the defiriing elements of folktales. For example:

» Characters
« Sefling
 Problem resolution

+ Themes and messages: Reflections of the
cultire

» Perspective
« Hlustrations

Figure 15.7 Sample curriculum map for genre study, grade 2 (cont)
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students have learned about fiction 2nd
nonficion and/or realistic fiction and fantasy
by revisiting texts and charts you created
during the inquiry process.

Have students spend time reading their choice
of genre during independent reading and
identifying the texis as fiction or nonfiction or
categorizing them by genra,

Month March
Time spent 1-2 weeks 1~2 weeks
Genre Reviewing Fiction vs. Nonfiction Author, lllustrator, or Craft Study
Study (ot turther types of folktales).
Note: If-your students have a good grasp of the
differences betwaen fiction and nonfiction, you
may also want to revisit realistic ficticn and fan-
tasy and discuss the differences betweéen these
two types of fiction,
Process Spend time reviewing what you and your Author, lllustrator, or Craft Study:

Collect a text set of books that represent the
category you plan to study,

Immerse student- in the text set during
interactive réad-aloud. Give baok talks at a
range of reading levels for independent reading.

Teach minilessons on subjects retated 1o the

- study, For example:

= Literary elements

«  Analyzing the author’s or illustrator’s crat

= Themes and messages across texis

+  faking connections across texts by the
samne author o illustrator

Help students notice the genres of the texts.

Students choose from a variety of genres
available in the classroom library for
independent reading to apply their learning.

Figure 15,7 Sample curricuium map for genre study, grade 2 (cont.)
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Month

April -

Time Spent

34 weelks

realistic fiction texts (induding picture books,
plays, short storfes, and short chapter books),

Immerse students in realistic fiction during
interactive read-aloud. Give book talks on
realistic fiction at a range of reading levels for
independent reading.

Revisit the list of charateristics defining realistic
fiction, Revise or add any new noticings to your
chart,

Revise/co-construct a definition of realistic
fiction,

Read and revise definition.

Teach a series of minilessons on one of two of
the defining elements of realistic fiction that
vou may not have addressed previously. For
example:

« Charadters

= Sefling

»  Problem resolution

= Themes and messages

¢ Perspective

« |Husirations

Students choose from a variety of genres

avaifable in the classroom fibrary for
independent reading to apply their learning,

-2 weeks
Genre Realistic Fiction Ruthor, Hlustrator, or Crafi Study
Study
Process ‘Revisit realistic fiction with another text set of Auvthor, Hustrotor, or Craft Study:

Collect a text set of books that represents the
category you plan to study.

Immerse students in the text set during
interactive read-aloud. Give book talks at a
range of reading levels for independent
reading.

Teach minilessons on subjects refated to the
study. For example:

+  Literary elements
s Analyzing the author's or illustrator's craft
« Themes and messages across fexts

< Making connections across texts by the
same author or iflustrator

Help students notice the genres of the texts.

Studerits choose from a variety of genres
available in the classroom library for
independent reading to apply thelr learning.

Figure #5.7 Sdmple curriculum map for genra study, grade 2 (cent.)
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wonth

May

lune

Time sgeni

4 weeks

3 weeks

set of four or five rionfiction read-aloud titles
that are clearly expository texts, not biography,
how-to, or narrative nonfiction.

lmmerse students i this génre through interac-
tive read-aloud. Give book talks on expository
nonfiction at a range of reading levels for inde-
pendent reading.

- Revisit the list of characteristics defining exposi-

tory nonfiction you made at the beginning of
the year. Revise or add any new noticings to
your chart.

Revise/co-construct a definition of expository
ronfiction,

Read and revise definition,

Teach a series of minilessons on one or two of
the defining elements of expository nanfiction.
You will probably want to chodse an element
you did not address previously.

For example:

= Information in text
+  Text structure
*  Bigideas

= Tone, voice, and
perspective

« Text features
Students choose from a variety of genres

available in the classroom library for
irdependent reading to apply theit learning.

Genre Expository Nonfiction Author, Hustrator, or Cralt Study
Study ar Réview of Fiction and Nonfiction
Process Revisit expositery nonfiction with another text Depending on student need, review

differences between
fiction and nonficiion.

Conchude the year with ancther author,
flustrator, or craft study.

Figure 15.7 Sample curriculum map for genre stiudy, grade 2 {cont.)

{epter 15 / Learning About Fiction Genres Through Minitessons and Croup Share 237




Immerse students in the text set during
interactive read aloud, Give book talks on
memairs at a range of reading levels for
independent reading.

Create a list of characteristics defining memoir.
Co-constructa definition of memoir.
Read and revise definition.

Teach a series of rinilessons on one or two of
the defining elements of memoir.
For example:

= Perspective

« Sefting

= Message/ Thema

= Imagery

«  Communication of emotion
= Tone, attitude, mood

+  Style/Language

Students choose from a variety of genres avail-

able in the classroom library for independent
reading to apply their fearning.

Manth September

Timé .s.pe.nt 3 ﬁ?eeks 1-2 weeks

Genre Memofr Author, llustrator, or Craft Study

Study

Process Collect a text set of memoirs. Authar, Wlustrator, or Craft Study: Collect a text

set of books by an author you plan to study.

Immerse students in this text set during
interactive read-aloud. Give book talks at a
range of reading levels for independent
reading.

Teach minilesgzans on subjeds related to the
study. For example:

= Literary elements

= Analyzing the author’s or ilustrator’s craft

»  Themes and messages across texts

»  Making connections across texts by the
same author or illustrator

Heip students notice the genres of the texts.

Students choose from a variety of genres avail-
ahle in the classroom library for independent
reading to apply their learning,

258 G Yiudy
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Month QOctober

Time spent 34 weeks 1 week

Genre Realistic Fictien Author, Hlusteator, or Craft Study

Study

Process Collect a text set of realistic fiction texts Author, Hlustrator, or Craft Study: Collect a text
(including picture books, plays, shoit stories, set of books that represents the category you
and short chapter books). plan fo study.
Immerse students in realistic fiction during lmmerse students in the text set during
interactive read-aloud. Give book talks on interactive read-aloud. Give book tatks at a
realistic fiction at arange of reading levels for range of reading levels for independent
independent reading. reading.
Create a list of characteristics defining realistic
fiction.
Co-Construct a definition of realistic fiction.
Read and revise definition.
Teach a sertes of minilessons on one or twe 6f Teach minilessons an subjeds related to the
the defining elements of realistic fiction. study. For example;
For exampe; » Literary elements
» Characters = Analyzing the author's or flustrator's craft
» Setling »  Themes and messages across texis
» Plot and prablem resolufion «  Making connections across texts by the
= Themes and messages same author or #lustrator
- Tone Help students notice the genres of the texts.
= Mood
«  Perspective
« llustrations
«  Style/Language
Students choose fron a variety of genres Students choose from a variety of gentes
avaitable in the classroom library for available in the classroom library for
independent reading to apply their learning. independenti reading to apply their lzaming.

A

" Eigi . .
Haure 15.8 Curriculum map for genre study, grade 5 {cont.) continues
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piciure hooks, plays, short chapter baoks)

tmimerse students in the text set during
interactive read-aloud, Give bool talks on
biographies at d range of reading levels for
independent reading.

Create & list of characteristics defining
bingraphy.

Co-construct a definition of biography.

- Read and revise definition,

Teach a series of minilessons on one ortwo of
the defining elerments of biography.
For example:

= Sgbject
Attitude, tone

+ Hlustrations

s [nfluence of setting

= Decision poinis

. ia;_ger messages

Students choose from a variely of genres

available in the classroom fibrary for
independent reading to apply their learring.

- Month Hovember
Time spent | 34 weeks 1 week
Genre Bingrapm; Author, ilustrator, or Craft
Study
Process Coliect a text set of biographies (including Author, lusirator, .or Croft Study: Gollect a fext

set of books that represents the categary you
plan to study,

Immierse students in the text set during
interactive read-aloud. Give bool talks at a
range of reading levels for independent
reading.

Teach minilessons on subjecis related to the
study, For éxample:

« Literary elements

« Analyzing the author's or tustrator’s ¢raft
> Themes and messages across texts

& Makipﬁg conections across texts by the

same author or iliustrator
Help students iotice the genres of the texts.
Students choose from a variety of genres

available in the classroom library for
indepernident reading to apply thelr learning.

Figure 18.8 Currfculum map for genrg study, grade 5 (comt)




Ronth Becember lanuary

Time spent 3 weeks i-2 weeks 3 weeks

Genre Historical Fiction Author, Hlustrator, Expository Texts:

Study or Craft Study Feature Articles {or other
forms of expository texts)

Process Collect 2 text set of historical Author, illustrator, or Craft Collect four or five examples

fiction texts (including picture
baoks, plays, short stories,
and short chapter books).

Immerse students in the text
set during interactive read-
aloud, Give book talks on his-
torical fiction at a range of
reading fevels fer independ-
eni reading.

Create a list of charactesistics
defining historical fiction.

Co-construct a definition of

histarical fiction.

Read and revise definition.
Teach a series of minilessons
oit orie or two of the defining

elements of historical fiction.
For example:

« Characters

+  Setting
s Plot and problem
resolution

« Themes and messages
= Tone

«  Mood

¢ Perspective

« |lustrations

= Style/language

Students choose from a vari-
ety of genres available in the
classroom library for inde-
pendent reading to apply
their learning.

Study: Collect a text set of
books that represents the
category you plan to study.

lmimerse students in the text
set-during interactive read-
aloud, Give book talks at a
range of reading levels for
independent reading.

Teach minilessens on
stibjects related to the study.
For example:

« Literary elements

= Analyzing the author’s
craft

« Themes and messages
across {exts

= Making connections
across texts by the same
author

Help students notice the
genres of the texts,

Studerits choose from a vari-
ety of genres available in the
classroom library for inde-
pendent reading to apply
their fearning.

of feature articles from news-
papers, magazines, elc, (or
collect examples of other
expository texis),

Immierse students in this genre
through interactive read-aloud.
Provide access to feature
articles in print and online at a
range of reading levels for
independent reading.

Create 3 list of characteristics
defining feature articles (or
other formis of expository texts),
Co-construct a definition of

feature articles as one type of
nonfiction.

Read and revise definition,

Teacl a series of minilessons
on cne of two of the defining
etements of feature articles.
For example:

= Information in text

= Text structure

«  Big ideas
= Tone, voice, aind
attitude

«  Textfeatures

Students choase from a vari-
ety of genres available in the
ciassroom library for inde-
pendent reading to apply their
learning.

Figure 15,8 Surriculum map for genre study, grade 5 (cont.)
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set of books that represents the category you
plan fo study.

lmmerse students in the text set during interac-
tive read-aloud.

Teach minilessons on subjects related to the
study. For example:

= Fiterary elements

»  Analyzing the author's or illustrator’s craft

«  Themes and messages across texts

+ Maldng connections across texts by the
sarne author o illustrator

Help students notice the ganres of the fexis.

Students choose from a variety of genres avail-
able in the dassroom fibrary for independent
reading to apply their learning.

Month February

Time spent 1-2 weeks 2-3 weeks

Genre Author, Hlustrator, or Craft Study Tests

Study

Process Author, Hustrator, o} Craft Study: Collect a text Collect several examples of ;est guestions.

Give students the opportunity to [ook at the
tests and try them.

Create a list of characteristics defining the
“testing genre.”

Co-construct & definition for tests asa genre,

Teach minilessons around analyzing the
tanguage of testing, testing strategies, and the
defining characteristics of the testing genre.

Students choose from a variely of genves avail-
able in‘the classroom fibrary for independent
reading to apply their learning,

Figure 15.8 Curiicutum map for genre study, grade 5 {cont)
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Modith Matrch April
Time spent 34 weeaks -2 weeks 34 weeks
Genre Legends, Epics, Ballads, Awuther, Hiustrater, or Persuasive Texts
Study Myths Craft Study
Process Collect a text set of legends, Author, fllustrator, or Craft Collect examples of
epics, ballads, or myths Study: Collect a text set of persuasive texts from picture
{including picture books, books that represents the boaoks, newspapers,
plays, short stories, and short category you plan to study. magazines, onling, etc,
chapter books).
lmmerse students in the text Immerse students in the text Imimerse students in this
set during interactive read- set during interactive read- genre through interactive
aloud. Give book talks on aloud, read-aloud. Provide access to
books in this genre at a persuasive texts in print and
range of reading levels for Help students natice the online for students’
independent reading. genres of the texts. independent reading.
Create a list.of characteristics Create a list of characteristics
defining legends, epics, defining persuasive texts.
baliads, or myths. Co-construct a definition of
Co-construct a definition of persuasive lexts,
fegends, epics, baliads, or myths, _ e
& b ' Y Read and revise definition.
Read and revise definition.
Teach a series.of minitessons Téach minilessons on Teach a series of miniiessons
on one or two of the defining subjects related to the study. o one or'two of the defining
elements of legends, epics, For example: elements of persuasive texts.
ballads, or myths. For - Literary elements For examp%e': ‘
example: o _ « Information in text
= Characters/Heroes/Gods ' 'Anal_yzmg'the auther’s ol = Textstructure
illustrator’s craft
+ Setting " . * Message
. emes and messages . i
«  Plot and Problem across texts 5 pe”pm""e
resolution (good.v. evil) ) « Tone, voice, and
« Making connections attitude
« Themes and messages et by th ) ,
(reflections of culture/ aCVHOSS ex‘; \i te same ~  Evaluating logic, accuracy,
socity) author or tustrater cgmp!eteness
. Symbalism = Language/Style
«  Style/Language Students choose from a Students choose from a
«  Common motifs variety of genres available in variety of genres available in
the dassroom library for the classroom library for
independent reading to apply independent reading to apply
their learning, thelr learning,
‘—.—‘_""“‘“"“W-—--rw
Figure 15.8 Curricutum map for genre stuly, grade 3 {cont.) continues
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Mont May June

Time spent 3~4 weeks 4 weeks

Genre Fantasy Maryative Nonfiction or Author Study,

Study illustrator, or Craft Study

Process Note: You will want to decide whether you Fallow the process for author, illustrator, or B

want te simply label this genre “fantasy” or
distinguish between modern fantasy and fradi-
tional literaturs for your students.

Collect a set of fantasy {exts.

Immerse students in the text set during
interactive read-aloud. Give book talks.on texts
in this genre at a range of reading levels for
independent reading.

Create a list of characteristics defining fantasy.

Co-construct a definition of fantasy.

Read and revise definition.

Teach a series of minilessons on one or twe of
the defining elements of fantasy. For
example;

= Characters
= Setting

= Plot and problem
resolution

« Themes, lessons, messages

«  Common motifs

= Style/Language

Students chogse from a variety of genres avail-

able in the classroom library for independent
reading to apply their learning.

craft study noted previously,
Or
Collect a toxt set of narrative nonfiction texis.

[mmerse students in this genrathrough
interactive read-aloud. Provide book falks on
narrative nonfiction for a range of reading for
students’ independent reading.

Create a list of characteristics defining narrative
nenfiction,

Co-construct a definition of narrative
nonfictien.

Read and revise definition,

Teach a series of minilessons oh ore or two of
the defining elements of narrative nonfiction.
For example;

= Textstructura

+  Information in text

*  Message

« Tone, voice, and attitude
» Evaluating accuracy

= Langlage/Style

Students choose from a variety of genres avail-
able inthe classrcom library for independent
reading to apply their learning.

Figure 15.8 Gurriculum map for genre siudy, grade 5 fcont )
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Week 1

Genre Study:
[minerse sludents
in realistic fiction
texis (Malt spent
the weeks leading
up to this study col-
lecting a text selof
realistic fiction
books.)

Book Talks: Realistic fiction texts at a range of
reading levels for independent reading.

Minilessons: Matt has been feaching a series of- mini-
lessons on haw writers use punciuation to show
meaning (craft) that he will continue untif he s ready
to bring the learning from genre study into readers’
workshop (after students have an understanding of
the characteristics and a definition for the genre.)

Independent Reading: Students begin fa explore réal-
istic fiction texts during independent reading. Matt
makes.sure his classroom library contains many bas-
kets of realistic fiction on a variety of topics at.a range
of reading levéls,

Book Clubs: Matt decides to begin book clubs in his
class around realistic fiction to further explore the
genre.

Share: Students share examples of writers' use of
punctuation in relation to the minilessons at the
beginning of the week, As the students become
motre familiar with realistic fiction in their book
dubs and independent reading, they begin 1o share
exampies of realistic fiction during group share.

Students work on
finishing & writing
project that they
might already be
writing and begin
planting seeds in
thefr writer's note-
book in prepara-
tion for writing
their own fiction
stories.

Weeaks
-3

———

Genre Study: At the
beginring of the
week, Matt heips
his students create
& hist of the charac-
teristics of realistic
fiction based on the
clear examples they
have heard the
week before, They
woik together to
construct a defini-
tian of reafistic
fiction.

Book Tolks: Realistic fiction texts at 2 range of
reading levels.for independent reading.

Minitessons: While Matt works on listing the charac-
teristics and defining realistic fiction with his sfu-
dents during interactive read-aloud. He spends the
first two days of this week finishing his minilesson
series on the ¢raft of punciuation

during readers’” workshaop.

After he is: confident his students have a working defi-
nition of realistic fiction, he further integrates the
learning into readers” workshop by incorporating it
into his reading minilessons. He decides to focus on

Students worl on
finishing a writing
project they nifght
already be writing
and begin planting
seeds in their
writer's notebook
in preparation for
writing their own
fiction storjes.

Flgure 15.9 Example of g genre study of realistic fiction

continuas
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Weeks
2=3

During his planning
time, Matt begins
collecting a text set
for his upcoming
author study. He
plans to study
Judith Viorst, since
she writes many
realistic fiction
books, to continue
immersing students
in realistic fiction
during the author
study.

two elements of realistic ficion over the remainder
of this week and next week based on his students’
noticings: character and plot/problen/resclution.

Each day’s minilessons for the remainder of this
week and next week address a different aspéct
(what characters.do, what they say or think, how
they lock, what others say about them, how they
change) of the following umbrella minilesson

principle.

Readers potice how the writer shows what the
characters are fike to help them understand
realistic fiction,

{See Figure 15.13 for a detailed look at this
minitesson.)

Independent Reading: Siudents continue rea&ng
realistic fiction during independent reading.and
begin applying what they learn about characters to
their own reading.

Book Clubs: Matt supports students in thinking
about characters during their realistic fiction book
dubs,

Share: At the beginning of the week, students con-
tinue to.share examples of characters and how
writers show what they are like in realistic fiction
from their independent reading.

As the minilessons begin focusing on character in
realistic fiction, the students share about the
characters it their books with examples related
to the minilesson principle.

Figure 15.8 Example of a genre study of realistic fiction (cont.)
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"_Ef;s;a;ek 4

Genre Study; Matt
continues o
immerse students
in realistic fiction
texts and the class
works to revise the
definiticn accord-
ing to new discov-
eries and
understandings.

Toward the end of
the week, Mait
hegins to read
hooks from the
Judith Viorst text set
for his upcoming
author study.

Book Talks: Realistic fiction texts at a range of
reading levels for independent reading.

Minifessons: Matt uses the first two days of the week
to finish fooking at character in realistic fiction and
then, begins focusing an plot/problem and reselu-
Hion in relation to their definition of realistic figtion,

He and his students and he co-construct the
umbrelia minilesson principle:

Readers think about the plot of a story, particuiarly
the problemn(s) and resolutionts), to help them under-
stand a realistic fiction story.

Gver the remainder of the week and possibly into
part of the next weel, Matt's related minilessons
address:

»  How to identify the main problem(s) of a story

«  Noticing the most exditing place in the story—
often the resolution

»  Noticing how characters respond 1o the preb-
fem/resolution (bringing together last week’s
work around characters and this week’s worlc
around plot )

Independent Reading: Students. contince reading
Realistic Fiction dering independent reading and try
applying new understandings from the minilessons
ta their own reading.

Cuided Reading: Matt tries to select leveled realistic
fiction texts when possibie to share with his guided
reading groups.

Share: Students hegin the wesak by sharing about
the characters in their books in application of the
day’s rinilesson.

As the minffessons shift to addressing ploy/problemy
resolution in Realistic Fiction, they begin sharing
about the problem and resolution in their independ-
ent reading,

Students begin a
discovery draft of a
fiction piece,

Figure 15,9 Example of a genre study of realistic fiction (cont)
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Inguire '
- Definition
4 lmmersion # Concise - -
4 Noticings S.t‘a‘teme.nt.

discussions of more picture books or longer texts during
reading workshop, and they share examples of these ele-
ments from their own independent reading.

Toward the end of the inquiry period, Matt asks
students to summarize what they notice about all of
the realistic fiction books they experienced, and they
construct a list of noticings (see Pigure 15.11).

Having been grounded in several shared texts and
having made an explicit list of characteristics together,
Matt and the students next come up with a working
definition of realistic fiction, which takes some time.
The definition includes the important ideas and the
essential elements and is concise (see Figure 15,12).

The grounding texts, the list of characteristics, and
the definition set the scene for two or three weeks of
powerful teaching

Building on the list of characteristics and the defi-
nition, Matt decides to focus on two important ele-
ments of realistic fiction for his reading minilessons and
group share over the next two weeks: character and
plot/prabiem and resolution. He decides character will
be a good place to start exploring realistic fiction since
he feels it is an accessible subject for his students based
on their previous experiences and will help them ana-
lyze and critique the author’s craft in creating a realistic

268  Genre Sipdy

~ principle or

Big Idea

Figure 15.10 Moving from inferactive read-aloud te readers’ workshop

fiction story. He has also noticed many of his students
struggling with inference. He hopes discussing charac-
ter in.relation to reaistic fiction will not only strengthen
their understanding of the genre but will give them spe-
cific opportunities te support their ability to infer
understandings of character and character change from
text. To Jaunch his formal study of realistic fiction dur-
ing readers’ workshop, he presents an umbrella mini-
tesson on character (see Figure 15.13). In this fesson, he
links the umbrella lesson and its principle to previous
inquiry work, asking students to read their definition
of realistic fiction and discuss what they already know
about characters in realistic fiction texts.

These students clearly understand quite a bit
sbout characters in realistic fiction (although their
knowledge may be somewhat superficial). Most do not
yet know how this information will be useful to them
as readers (and ultimately as writers). Matt spends sev-
eral days developing the students’ understanding of
character using the mentor texts from the inquiry
study as examples to demonstrate the minilesson prin-
ciples related to this umbrella lesson (See Figure 15,14
for a more detailed look at this week-long focus on
character). Matt’s goal is to keep the information
developed during minilessons accessible during the
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Figure 18,77 Naticings about realistic fiction

work periods. Application time really means reading
and/or writing about reading in connection with the
minilesson principles. The minilessans put an inten-
tional framework around the reading.

While stadents ave reading independently, Matt has
as many mdividoal conférences as possible to support
individuals and ensure students will be able to share
their thinking clearly when he calls them hack together.
He mukes sure he talks with students who he thinks may
have difficulty applving the minilesson principle to their
own readirig. At the end of the workshop, students meet
for a brier sharing period. Matt allows plenty of time to
share because he thinks its important for students to
PPly and hearone another's thinking about the prind-
P}‘f "Wfliﬂﬂti'\’tl}; e could have students share their
thinkin gin twos or threes so that everyone gets a chance
o ltﬂ“_i. When students have read hooks that are not real-
Stic fiction, Matt resisis the temptation {0 tall at length
bout these ather rexs. The goal is o focus on characters
N realistic fiction, When sludents are confused about

Flgure 15,12 Working definifinn of reatistic fiction

the genre they are reading or can't decide about the
genre, Matt quickly notes that he will need to confer with
these students individually or address some of their con-
fusion during guided reading. A couple of Matt’s stu-
dents dre reading hybrid texts—a blend of fiction and
nonfiction genres with the same text. Matt helps them
to think about character within the context of these texts
b clarifying which parts of the book are fiction and
which are nonfiction. He tells students they will talk
more later about texts that combine genres,

Through this series of minilessons {first on char-
acter, and then on plotproblem/resolution), Matt
knows that in addition to learning more about realistic
fiction, his students are Jearning about important
aspects of character and plot that will also carry into
other genres (for example, biography or historical fic-
tion). Though he doesn’t mention this to his students

now, he will undoubtedly refer back to the learning
from this series of mintessons as his students explore

other genres throughout the year.
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TEACHER;

RACHEL:

TEACHER:

CATHY:

LEAH:
RENE:
OSCAR:
FRANIQE:
TEACHER:

STAN:

TEACHER:
FRANKIE:
TEACHER:

MARIAH:
TRAVIS:
TEACHER:
HACHEL:

OsCAR:
TEACHER:

We have read many realistic fiction books and you have noticed a lot about what they are like. Rachel,
weotild you read the definition we wrote for realistic fiction based on what we know now?

[Reads] “Realistic fiction is a story that is not true though it could really happen. It has characters, a
probtem, and a solution.”

S0, if you know that a text is realistic fiction, you know to.expect some things. One of the things we
wrote in our definition is that realistic fiction texts have characters. Over the next few days, we are going
to spend time thinking about characters in the books we are reading: What are some things you already
know about most of the characters in realistic fiction from the books we have shared?

They will have a problem to solve, or they might have more than one problem but the big problem will
be solved before the book ends.

There will be important characters and less important characters,

The characters will like each other or they might not be nice to each other. They seem real.
The main character usuaily changes or learns something by the end.

They usually talk with other characters,

You already know a lot about what we will be talking

about this week. Have you ever thought about how Minilessan ?riﬂeipie

the writer helps you to get to know the characters in ’

the books we have read? This week, we will be looking Readers think about the ways authors
closely at realistic fiction, finding evidence for our medg mfo rmation about characters 4o

thinking, and analyzing how writers reveal characters
to us. Would someone like to read the minilesson
principle for this week? Stan?

halp them understand realistic fiction,

Readers think about the ways authors provide information about characters to help them understand
realistic fiction.

What words or phrases stand out for you.from this statement? [Reads the minilesson principle again.]
Authors provide information about characters.

I'am going to highlight that part of the principle. Writers don't just tell you about the characters, they show
you. Let's look at the character Meg in Courage to Fly. What is Meg like at the beginning of the story?

She's scared all the time.
She doesn’t want to play with any of the other kids—-she’s shy.
That's right. How do you know that?

It says she’s fike a frightened bird. And you can telf she’s shy because she always said no when the
girl down the hall asked her to play.

Some kids from her class call her “Nutty Meg.”

All of these things help you get.a.sense of what Meg is like at the beginning of the story. Today when
you're reading your realistic fiction book, 1'd like you to first identify who the main character is and
then think about how the writer shows you what the character is like. Be prepared to'talk with a
partner and share with the group at the end of writers’ workshop.

Figure 15.73 Excerpt from an umbrella minilesson an character during realistic fiction genre study
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Weel-long
Egcus ot
Character
within
Realistic
Fiction
Genre
Stuay

Miinilesson
Statements

Teacher Decision-Makdng and
Thaught Process

Strategic Actions
Engaged/Supporied
Through Riniiesson
Note: Though students wilf
have to engage all of the
strategic actions simulie-
neousty and flexibly in
order to fully understand
their reading, specific
nuntessons wifl help sup-
pori some areas of sirate-
gic actions i particufar,

Bay 1

Umbrella Minilesson:
Readers notice how
the writer provides
infarmation about the
characters to help
them understand real-
istic fiction. (See Figure
15,13 for a look at this
lesson in more defail)

Matt introduces this umbreifa minilesson
based on the students’ noticings about
character. He hopes iooking more closely
at characters in relation to realistic fiction
will not only strengthen his students’
understanding of ihe genre but will also
give them opportunities to strengthen
their ability to infer from text, an area
with which his students need suppoit,

< Inferring
¢« Synthesizing
+  Analyzing

= Critiquing

Day 2

M—-.-‘“

Related Minilesson:
Readers notice what
characters do and
what they say 1o
understand what they
are like.

Matt decides to start by looking at how
authors give readers clues about the char-
acters fram their aclions and dialogue. He
is hoping this lesson will support his read-
ers in inferring from the text. Mait has
also noficed his students struggle with
finding evidence from the text to support
their thinking. By looking closely at the
character's dialogue and actions, he will
help students stay grounded in the text
and find evidence 1o support their think-
ing. Matt uses the mentor texts they have
already read during the immersion
process fo fustrate the minilesson prind-
ples. Though Matt decided to spend one
day on this minilesson principle, he could
have eastly broken this down further over
two cr three days if he felt his students
needed that level of support.

» Searching for and
Using Information

« Inferring

< Synthesizing

i . . e
lire 15,14 Weel-long focus on character in realistic fiction

confinues




Day 3

Related Minilesson:
Readers notice what
other characters think
about or do to the main
character to learn more
about the main
character,

Matt feels his students will benefit from
looking at other ways characters are
revealed in the text not only to support
their ability to infer, but to help them think
in more depth about the craft of realistic
fiction. He plans to revisit the cencepts
raised in Day 2 and Day 3 of readers’
worlshop during writers” workshop so that
students will begin thinking about how to
reveal their own main characters through
action, dialegue, and interaction with other
characters. Again, he will use the same set
of realistic fiction mentor texts for both
readers’ and writers’ workshop.

Searching for and
Using Informaticn

[nferring

Synthesizing

Day 4

Related Minilesson:
Readers notice how
the writer makes the
characiers seem real
to think about the
quality of the story.

After Matt spent time developing his
students’ ability to infer what characters
are like and how they change in realistic
fiction, he felt they were ready to-think
more critically about author’s craft. 11
this minilesson, he demonstrates haw to
analyze whether a character seems real
using some of the understandings that
developed around characiers” actions
and dialogue during the previous three
days. He'wants his readers to think criti-
cally about how writers craft realistic
characters rot only to develop their crit-
ical eye as readers, but so they can also
revisit this in crafting their own charac-
ters during writers workshop.

Searching for and
Using Information

Analyzing
Critiguing

Day 5

Relafed Minilesson:
Readers think about
how characters change
to understand the
meaning of the story.

Matit has also noticed his students need
support in synthesizing information to
form new understandings about fext. As
students look at character development,
they will need to gather information
from several parts of the story, synthe-
size it and come to new understandings
about charadlers. He also thinks looking
at character development will further
support their understanding of plot and
help them think deeper about the craft
of realistic fiction.

Searching for and
Using Information

Inferring

Synthesizing

Figure 15,14 Week-long focus on character in realistic fiction (cont)
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As teachers, you can see the big picture if you plan a
sequence of genre studies in advance and then iden-
tify some possible lessons. You need to sce the rela-
tionships among principles if vou are going 1o help
students, Therefore, collect text sets and jot down
observations you think are important to help students
generate, Of course, they will come up with more or
word them differently, and it’s important when you
make the chart to use their words nnless the words
are confusing. Creating the chart is a negotiation
between vou and your students. The same is true of
minilesson principles, which can be expressed in sev-
eral ways,

Let’s now look at Matt's plcphnmnq and overall
fictian, historical [ic-
5315, 1517,
and 15.19}, These plans })1‘(_'}\-’id€ f‘v' att with some guide-

structure for studies of realist
tion, and folktales as examples (Figures |
lines as he goes through the inguiry process with his
students, As we saw from his four-week study of real-
istic fiction, he could not possibly teach every element
of realistic fiction or he would be spending a year
e plmming laid out in Figures
15,15, 15,17, and 153.19 allows him o think aboul his

stucying one genve. T1

students” understandings about the genre in more
depth and also helps him to support his students’
developing systems of strategic actions, He will select
the minilesson principles he thinks will best support
his veaders where they are in their learning. Having
these in-depth plans across genres helps hint to see
where he might be able to revisit a literary element in
mare depth or address one he wasn't able to get to in
an earlier study,

Studying Realistic Fiction
The diagram in Figure 15.15 fllustrates Matt's planning
of a realistic fiction genre study, Notice the coherence
of his plan, The reading workshop minilessons provide
explicit, direct teaching, but they rest on solid knowl-

A e s , .
fage of examples and the students’ experience during

the gerre study inguiry, The characteristics and dehi-
nition are theirs, and Matt casily cirns them inte clear,
explicit principles, each of which will be a follow-up
minilesson,

Of course, the study of the Bterary elements of el
istic fiction and the fiction writer's craft continues over
several vears You could spend the entive vear studying
realistic fiction, but that is impossible: students need
broader senre knowledge. Fortunately, as you move on
to other genves, there are always ties back to the learn-
ing aboul realistic fiction. For example:

Historical fiction has many of the same char-
actevistics, The primary difference is the set-

ting {time period).

Fantasy also has many of the same character-
istics, but the setting and/or characters could
not exist in the veal world.

Biography requires understanding the setting
to appreciate the decisions the subject had to
make,

You can create continuons connections between genres
while at the sanie thne helping students contrasi then
to sec what makes a genre unique.

You might focus on a genre like yealistic fiction for
a few weeks, but it depends on the grade fevel and the
experience of the students. Within the time vou allot,
spend only a few days on sonve elements {(see Figure

5.16) and much mare tine on others. Come back o
the concepts refated to revealing and undersianding
characters and their development many times; students
benefit from the study of characters several times a year
every year in greater complexity and with more sophis-
ticated texts,

s important Lo remember that you can startwith
any genre of fiction. Matt chose realistic fiction
because he thought it would be most accessible to his
group. Bul when he goes on o study historical fiction
or fantasy, he'll

find that evervthing they learned about

the elements—characters, setting, etc.—also apply to

those genres, In fact, the contrast helps studonts
understand the unique and distinctive features that

define genres.
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What we noticed about
realistic fiction:

Tells & story that
could be true

Takes place in the
real world

Shows what real
life is like

Focuses on real-life
problems and
issues

Has narrative
structure with
characters, plot,
and setting

Has important
characters and less
important
characters

Has characters that
have feelings about
each other

Shows and tells
what ¢haracters are
like

Sometimes shows
how characters
change and tells
why

Takes place
somewhere that is
described

Sometimes where
the story-takes
place is very
important in the
story and
sometimes it isn't

Realistic fiction is a story that is riot true but has characters, a problem, and a sofution

that could be real.

Characters Readers decide who the important Searching for
characters are and think about why they and Using
are important to help them understand Enformation
the story. inferring
Readers think about what the Critiquing
characters are like to help them )
understand the story. Searching for
Readers notice whether characters ?ﬂgﬁi{;‘;i .
seem real to think about the quality of o
the ficticn story Summf—lrizmg

) ; Analyzing
Readers notice what characters say,
think, and do to understand them. Searching for
Readers think about what others say and Using
about or do to a character to fearn Information
more about them, Inferring
Readers think about how characters .
change and why to help them Searci’u’ng for
understand the plot in fiction. and U;mg _
Informatiori
Inferring
Synthesizing

Setting Readers think about when and where Searching for
the story takes piace to help them and Using
understand the story. This is called the Information
setting. Making
Readers think about whether the setting Connedtians
is important to help them understand Analyzing
the story.,

Plot and Readers notice the problem to help Searching for

Problem them understand the meaning of a and Using

Resolution story. Information

Summarizing

Figure 15.15 From interactive read-aloud to readers’ workshop: realistic fiction
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Has a problem
that is resolved at
the end; some-
times has one
important prabiem
and more related
problems

Has a point in the
story where things
change and the
problem is solved
Communicates
One or more mes-
sages ar big ideas
Sometimes the big
ideas are not said
but the writer
shows the
meaning

Shows how the
writer feels about
the story, the place
it happened, ar
the characters
Car make you
have feelings:
happy, sad, afraid
Sometimes the
story is {old by
one of the charac-
ters ("I") and
sometimes it’s just
{old by the writer
{"they,” "he,”
“she™

You can picture it
happening
Sometimes gives
more information
in the pictures

Plot and Readers think about the main or most + Seerching for
Prablem important problems to help them and Using
Resolution, understand the meaning of the story. Information
{cont.) < Summarizing
Readers netice the exciting point in a story +  Searching for
where the problem is solved to help them and Using
understand the story. Information
»  Summarizing
« Analyzing
Themes and Readers think about the author’s messagelo | = Inferring
Messages help them understand the story. *  Synthesizing
Readers think about what the author really = inferring
meant but did not say to help them under-
stand the important messages in the story,
Tane Readers notice how the story makes them « inferring
feel o help them think about ihe story. «  Analyzing
Mood ‘1 Readers notice what the writer feels about « Inferring
the story and the characters to help them = Synthesizing
think about its meaning. ¢ Analyzing
Point of Readers notice who is {elling the story to +  Searching for
View help them understand it and Using
Readers notice when an outside person information
(writer) is telling about the people in the story « Analyzing
so they can understand the point of view,
Readers notice when the writer tells about
the feelings and actions of one character so
that they can understand the point of view.
Readers notice when a character is telling
the story so that they can understand the
point of view.
tHustrations Readers think about the information in the < nferring
pictures and how they make them feel, to «  Analyzing

help them understand the story.

Figure 15,15 From interactive read-ajoud to readers’ workshop: realistic fiction {cont.}
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Characters

Readers notice the characters in the story—the people or animals—so they can understand the
problem.

Readers think about whether the characters seem real to help them understand the story.

Readers decide who the important characters are (main characters) s0 they can think about
the story problem.

Readers think about why the main characters are important (¢ help them understand the
problem in the story.

Readers think about how writers reveal what characters are like—through teliing how they
look, what they say, do or think and what others say about them,.

Readers think about the less important characters in a story to help understand their role in
the plot, These are minor characters.

Readers think about how the characters feel about each other to help them undersiand the story
problem and solution.

Readers think about how characters change to help them understand the plot.and resolution.
Readers think about why characters change to help them understand the plot.

Readers notice how the writer tells or shows readers what the characters are like fo help them
understand the craft of realistic fiction.

Seiting

Readars think about the setting-when and where the story takes place to help them
undersiand the story. :

Readers think about whether the setting is important in the story to help them understand it

Readers identify the characteristics of the setling that are important to the plot or that affect
the characters so that they can understand the story.

Readers think about whether a setting is familiar or unfamiliar to them and adjust their reading
in order to get a full picture of what the setting Is like.

Readers notice details about the setting of a story in order to picture it in their minds.

Readers think about how the conflict in a story is resolved 1o help them understand the
messages of a text.

Plot

@

Readers think about the problem or plot in 2 story to help them understand it.
feaders notice the problem to help them understand a realistic fiction stery.

Readers think about the main or most important problems to help them understand the plot of
the story.

Readers notice the exciting place in a book where the problem is solved to help them
understand the story. This is called the climax.

Readers identify the conflictin a story in order to understand what drives the plot (character
against character; character against hature; character against society; character against himself—
inner conflict).

Readers think about the conflict in the story to help them understand it
Readers think about the different kinds of confiict'to heip them understand the story.
Readers identify the subplots in a story to help them understand it.

Figure 15,16 Elements of realislic fiction
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Plat (cont.) «  Readers identify how the events are presented in a story to help them understand the plot.

< Readers identify different kinds of problems and plots to understand special types of realistic
fiction (mystery, survival}.

+  Readers notice when the same actions begin and end the story in order to understand that the
story will repeatitself {circular plot).

+  Readers notice when a writer repeats lines and builds on them until the story ends in order to
understand how it is organized (cumulative plot).

Theme « Readers think about the theme or the author's message to understand what the story reaily
means.

»  Readers notice more than one message or theme in a text to help them understand its full meaning.

+ Readers notice when an author states the theme or themes in the writing of a text to help them
understand the writer's gual

¢+ Readers think carefully about the specific language an author uses in order to understand.
exactly what the author is trying to say.

Point of = Readers notice the way an atthor tells the story in order to understand the writer's
View perspective or attitude.

«  Readers notice the person who tells the story in order to understand how the writer wanted
readers to understand it.

«  Readers notice when a text is written. in third person narrative in order to understand the
action and all the characters (“he,” “she,” “they"). This is calied third person.

= Readers notice when the writer speaks directly to the reader in order to understand the
writer's  parspective (“"you™), This is called second person,

- Readers notice when a character in the story is a narrator in order fo understand the
character’s parspective ("1, “me,"” "we,” "us"). This is called first person.

« Readers think about how the narrafor shapes the information they get as readers in ordeér to
understand the point of view.

+  Readers consider the narrator's bias in order to understand the narratot’s perspective.

«  Readers think about how the story might be different if the point of view changed in order to
understand how the perspective shapes the story.,

«  Readers critique the point of view of a stary to think about its meaning.

T ———

Toene/Moad | +  Readers think about how the story makes them feel 1o understand how the writer created the tone.

« Readers think abaut ihe mood of a piece of writing in order to understand the author’s wriling

style.
Styte/ = Readers notice the way the writer uses words and language in order to understand the
Language author’s writing style.

«  Readers notice the writing patterns in books in order to understand the author's style.

«  Readers think about how writers make things seem believable or real in order to make the story
come alive,

f’g”"‘*‘ 15.75 Eiements of reafistic. fiction jcont)
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Using inquiry and Readers’
Workshop 1o Study
Historical Fiction

Historical fiction has the same elements as realistic fic-

%'z-ﬂa

tion, but you have fo adjust your understanding of
them because of the historical setiing. Historical fic-
tion demands that you stretch your thinking to under-
stand the perspectives of people who lived in the near
or distant past. There are many high-quality historical
fiction picture books available, from simple and casy
to understand examples to very complex treatments
of mature topics. A genre study of historical fiction
can also be coordinated with curriculum goals for
social studies or history.

As shown in the curricular plan in Figure 15.17, the
same elements are important for all fiction. The anly
real difference is the setting, and tlie minilessons make
it clear that the time and place have a big inflience on
readers’ thinking.

With this in-depth approach, the learning in one
area strengthens learning in another. If you've already
presented an umbrella minilesson followed by a series
of-related minilessons on the elernents of realistic fic-
tion, students will bring a basic knowledge of elements
like character and setting to their study of historical fic-
tion. As students acquire wmore understanding, the
process goes mote quickly. '

You might also conduct a broad inquiry into fiction
using a text set that includesa variety of types of fiction;
however, if students are novices with regard to genze
study, it is probably better to start with texts that can be
cannected without “noise” Too many variables make it
harder for students to see the comnion elements,

Begin by collecting a high quality text set with clear
examples of the genre. Then immerse students in read-
ing, discussing, and enjoying the books. The list of
noticed characteristics in Fignre 15.17 is an example that
helps push students a little harder to think in different
ways, but the Jist should be genera ted with students, not
presented to them. Then move on to the definition,
agai'n- using Figure 15.17 as a guide but allowing stu-
dents to work through the process of creating their own.
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Provide a fairly large sample of historical fiction texts in
the classroom library baskets for students’ independent
reading. '

You can increase the intensity of the inquiry by:

i Reading aloud historical fiction books each
day {even after miniiessons begin).

« Teaching a daily minilesson on a specific char-
acteristic-of historical fiction.

# Having students read historical fiction in
haok clubs {either picture books they've heard
read alond or listened to on CD, or chapter
hooks selecied from a limited set).

Selecting historical fiction fer some guided
reading lessons (if the level is appropriate).

= Having students read a book of historical fic-
tion independently so they can apply the
minilesson principle and present their think-
ing during group share.

Using Inquiry and Readers’
Workshop to Study

Traditional Literature

Traditional literature is one of the categories of fantasy
It describes stories passed down orally over time
(Modern fantasy includes animal fantasy, low or higl
fantasy, and science fiction}. In early eclementar
school, most students have learned to tel] the differenc

between stories that could or conld not be real or trw
(fiction and nonfiction, or realisim and fantasy). Thi




Tells a story that
could be true

Shows what life
was. like in the past

Has narraiive
struciure with
characters, plot,
and setting

Focuses on
problems and
issues of life in the
past

Ofteny:

@

Has convincing and
believable
characters, plot,
and setfing

Based on real
people or events
from the past

Connected to the
author's own
personal
experiences

Regins as
contempaorary
fiction but has been
around long
enough to acquire
historical
significance

Uses language of

the times in
dialogue

Historical fiction is an imagined story that shows life

the problems and issues of life in the past.

like it used o be, and focuses on

Characters

Readers think about what the characters
are like so that they can tell whether the
story seems real.

Readers think about whether the characters
seem like real peaple who fived in the past
so that they can understand history.

Readers decide who the important charac-
ters are and think about why they are im-
portant to help them understand the story.

Readers think about how the characters
feel about each other to help them under-
stand the siory.

Readers think about how characters
change and why; so they can understand
the plot in historical fiction.

Readers notice how the writer shows that
characters lived in the past so that they can
identify historicai fiction,

Searching for and
using information
Inferring
Critiquing

Searching for and
using information
Sunimarizing
Analyzing

Searching for and
using information
Inferring

Searching for and
using information
nferring
Synthesizing

Setting

Readers think about when and where the
story takes place and if it has happened in
the past to help them understand the story.
This is called the selting and it is very
impeortant in historical fiction.

Readers recognize the setting for the story
and think of what they know aboul it so
they can understand the story.

Readers think about the important role
of the setting to help them understand
history.

Readers think about how the writer shows
that characters are people who lived in the
past (how they talk, how they inok and
behave) to help them understand what fife
was like in the past.

Searching for and
using information
Making
connections
Analyzing

Syrithesizing

Analyzing

Searching for and
using information

c. Flgure 7517 From interactive read-aloud to readers’ workshep: historical fiction

continges
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events change as they read so that they can understand the overall feel-
ing developed by the writer.

Plot and Readers think about the problem of the story and how it fifs into Searching fbr
Problem the past te help them understand historical fiction, and using
Resolution Readers think about the events that took place in the past to help them information
understand the plot of historical fiction. Summarizing
Readers nctice the point in the where the problem is solved to help Searching for
them understand the story. and using
Readers think about whether the problem is solved in'a way it would have information
in the past so that they can understand historical fiction, Analyzing
Readers think about how the author shows time in a story so that they Analyzing
can understand the plot.
Readers think about the choices characters have within their sefting so
that they can understand the piot.
Themes and Readers think about the importance of the author’s messages for Inferring
Messages today’s world so they can learn from historical fiction. Synthesizing
Readers think about what the avthor really means. but does not say to
help them understand the important messages in the story.
Readers recognize recurring lessons from the past so that they can Inferring
understand history and its implications for today. Synthesizing
Mood Readers think about how the story makes them feel to help them Infersing
understand the story. Synthesizing
Readers think about how and why their feslings toward characters or Analyzing

Point of View

Readers notice who is telling the story to help them understand the

Searching for

problem or plot. and using
. . e information
Readers notice when an outside person (writer) is telling about the peo- oo
ple in the story so they can understand the point of view. Analyzing
Readers notice when the writer tells about the feelings and actions of
one character so that they can understand the point of view.
Readers notice when a character is telling the story so that they can
understand the paint of view.
Hiustrations Readers think about the information in the piciures and how they Inferring
make them feel to help them understand the story and the setting, Analyzing

Figure 15.17 From interactive read-aloud fo readers’ workshop: historical fiction (cont.)
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distincrion may seem simple, but it requires students
o compare stories with their own experience and what
they know about the world, When you consider that
many children begin school believing that beings like
fairies and Santa Claus could be real, helping them
sorting fantasy from realisim is no easy task. If students
are not clear on what makes a text a fantasy, vou can
quickly make a visible comparison like the one in Fig-
wre 15.18. This kind of chart can be revisited as new
fantasy elements are discovered and students learn
more labels refated to genre.

You can appreach the study of fantasy the same
way vou study realistic and historical fiction, Children
hear folktales from the time they are born—stories
with simple plots and flat characters who don't really
change. Bven young children can understand these
simple texts, Many kinderdarten, first-grade, and sec-
ond-grade teachers read several versions of stories like
“The Three Little Pigs™ and children compare them. in
the process, students internalize many of the elements
of folltales, such as talking animals, simple conflicts,
happy endings, victory for the weaker or smaller char-
acters, and repetitive language.

When vou study fantasy, however, the variety and
- complexity becames evident, It many ways, fantasy is

the most complex and demanding fiction genre. Read-
ers must suspend dishelief and temporarily treat as true

Could Be Real or True

Could Not Be Real or True

plats, characters, and settings that are unyeal. You enter
anreal worlds and need to understand and remember
their parameters, (in high-quality fantasy, nothing can
violate the “rules” of the fantasy world.) Fantasy often
involves the struggle between good and evil, literary
devices such as symbolism, and lofty language.

Characters in fantasy are often larger than life and
undertake impossible quests; most of them fall neatly
into the category of good or bad, but that doesn’t mean
they are simple. They may have weaknesses and {laws
to overcome; they make big mistakes, for which they
pay. Fantasy can follow a very structared forny that
involves adventure, but you must recognize underlying
universal themes, such as the struggle between good
and evil, Often, novels af fantasy are quite long tmany
ate part af series totaling thousands of pages) and
involve multiple quests and battles as the plot nioves
toward final resolution.

Traditional literature is a great place to start an
inguiry into fantasy because it forms a strong founda-
tion for understanding the entire genre. The roots of
fantasy lie in traditional literature, which encompasses
folktales, fairy tales, fables, legends, épics, ballads, and
myths, A common characteristic of all these forms is
that they criginated as oral stories and were shared
and passed down orally over many generations. Now,
of course, there are written versions, and there are

b

Real prople

. ® {efi
Real-animals Realistic

world today or

Fairies, giants, elves

People that can fly or do magic

Fictian © Fairy Tales
& i:(ace; that are o Historical Animals who talk or act like peoplé e Fables
ke the real ot '
Fiction People that become animals or ® Legends, Epics,

in the past animals that become pecple Ballads
Impossible tasks e Myths
. ¢ Modern Fandasy
Magic @ Science Fiction
o ——

e Folkiates

-F ﬁ( . . —
fure 15,14 Comparing fantasy and realism
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modern faies that are written in the style of the origi-
nal oral tales. Modern fantasy and science fiction (as
well as many works of poetry and realistic and histor-
ical fiction) allude to traditional literature,; and the
time you spend on traditional literature pays off when
students study modern fantasy and other genres, As
students learn more, they can sort traditional litera-
ture into subcategories that will help them analyze
characteristics 1n greater detail, always realizing that
some texts are difficult to place into just one category.

A plan for studying folktales, beginning with
inquiry, is laid out in Figure 15.19. Because of the wide
variety of folktales it is important to remember that
every characteristic is not in every tale and thoese that
are not always present are listed under “often” (see
Chapter 8).

282 Genre Study
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As with realism, you can examine many of the story
elements, but your minilessons should help students see
these elements in the light of an unreal world in which
impossible things exist and can happen. Folktales also
reveal the values of a group of people. They teach what
is good and right. They use patterned language and
often use 'repetition,‘,possibiy to help people remember
and tell them without the help of written language.

Once you have presented broad minilessons related
to the litetary elements, your students can study more
detailed aspects of folktales—motifs or particular
forms, for example. (See Chipter 8). The minilessons
you use for this and other genres that build upen your
genre study will ultimately deepen your students’
knowledge and understanding of a variety of literary
genres and elements.




